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Abstract 

This research inquiry demonstrates the value of International Baccalaureate (IB) programs. The 

IB international mindedness (IM) component contributes to world peace by fostering global 

citizenship; students contribute to society by engaging in the IB service component. 

The author presents strategies for implementing IB programs in China: teachers must be 

supported; administrators should be servant leaders who distribute leadership and encourage 

collaboration; the curriculum should be international and customized to China; IM should be 

included in IB exams; parents should be assisted and expected to support student development. 

The author suggests that the Chinese nation would benefit from widespread integration of IM 

into its education system. One way to achieve this would be to create workshops for Chinese 

teachers. The author presents an assessment tool which will help guide teaching and learning IM 

in China. The author identifies the need to engage in action research in collaboration with 

Chinese people to increase involvement and promote sustainability. 

摘要 

本研究调查表明国际文凭(IB)项目的价值。IB项目中国际意识(IM)的组成部分

促进全球公民意识并由此促进世界和平。学生通过参与 IB的服务活动为社会

做贡献。作者提出 IB项目在中国实施的策略: 教师必须得到支持; 管理者应

当为服务型领导, 分配领导力和鼓励合作; 教材具有国际性的同时应为中国定

制; IB考试须包括 IM; 应该协助和要求家长支持学生的发展。作者表明中国

将 IM广泛融入其受益于教育体系。为中国教师创建讲习班是实现该目标的途

径之一。为了指导 IM在中国的教学, 作者提供了一种评估工具。为了增加参

与度并促进可持续性, 作者指出在行动研究中和中国人一起合作的必要性。 
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International Baccalaureate (IB) International Mindedness (IM) Implementation in China 

 “China is the world’s most populous country and the largest rapidly emerging English-

language teaching market” (Zhang & McGrath, 2009, p. 164). International schools are 

increasingly popular in China as students seek to prepare themselves for high-quality universities 

overseas (Robinson & Guan, 2012, p. 306), and IB schools are particularly successful (Drake, 

2004, p. 191; Lee, Hallinger & Walker, 2012b, p. 665).  

I demonstrate in this paper why the IB curriculum is well-suited to the educational needs 

of modern-day Chinese students. I present strategies based on a review of the research literature 

to address the major challenges faced when implementing the International Baccalaureate (IB) 

international mindedness (IM) curriculum in China. First, to address the challenge of teacher 

capacity to implement an IB program, teachers must be well supported in their endeavour to go 

beyond textbooks and introduce students to IM, which is an essentially new way of thinking. 

Second, regarding administrative capacity to oversee the implementation of an IB program, 

administrators should be cooperative and inclusive servant leaders; should distribute leadership, 

encourage collaboration, partnerships and international ideals. Third, regarding student capacity 

to undertake an IB program embracing IM, the focus should be international in scope and 

inclusive of China, rather than merely western; IM, an essential IB student quality, must be 

considered part of student success within the program in measurable ways such as inclusion in 

IB exams; parents should understand and come to appreciate IB philosophy and be expected to 

abide thereby in order to support student development. The presentation of strategies will be 

followed by an action plan for an IB program implementation in a Chinese school. Before 

embarking upon the exploration of strategies, I demonstrate the value of IB programs for China. 

 



IB IM IMPLEMENTATION IN CHINA 

6 
 

The Importance of IB IM for Schools in China: Framing the Inquiry in Context 

According to the IB Organization (n.d.-b), there are currently 108 registered IB schools in 

China offering 168 IB programmes. The increasing popularity is well-founded. The IB IM 

curriculum responds well to the demands of globalization in our present age. The IB 

Organization (2009) states that “intercultural understanding and cooperation supplements local 

and national allegiances [and that IB learners engage in] reflective, caring and principled action” 

(p. 4). The Ministry of Education of the People’s Republic of China’s (1995) recognizes that 

education should promote people’s interests (Article 8). The IB IM curriculum addresses this 

need by promoting moral responsibility, building bridges between people, and promoting global 

interests which will safeguard the interests of the Chinese people in our tumultuous world. 

The need for widespread implementation of IB IM in China is pressing:  

1. Technology facilitating mass-destruction necessitates higher moral responsibility 

today than ever before in the history of mankind. 

2. The best way to safeguard the Chinese nation and its people is to overcome 

lingering animosities that might rekindle war.  

3. People must look beyond individual and patriotic national interests, as 

Bahá’u’lláh (1988) enjoined (p. 127), and love humanity (p. 128).  

Interested readers may examine these claims in further detail in Appendix A wherein I 

demonstrate that IM education can help avert supranational crisis. More conventional advantages 

of IB programs are found in Appendix B Figure 7, and steps in the IB implementation process in 

Figures 8 and 9. The international situation remains an important consideration because, as Dahl 

(2007) points out, internationalism has developed primarily “out of necessity and in response to 

the emergence of crises and problems that could not be resolved in any other way” (p. 50). 
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IB IM education meets our world situation by promoting international cooperation. 

The IB Organization’s (2015b) mission is to develop “caring young people who help to 

create a better and more peaceful world through intercultural understanding and respect” (p. 6; 

IB Organization, 2009, p. 4). The author has served in China for a decade and values fostering 

responsible action and a culture of service as does the IB Organization (n.d.-a, p. 1). According 

to the IB Organization (2009), the world can be improved through “compassion and a 

willingness to help others” (p. 6). This echoes what Shoghi Effendi (1990) quotes Bahá’u’lláh as 

saying, “the betterment of the world can be accomplished through” good deeds (p. 25). In 

AtKisson’s (2013) pyramid, service is upheld as the culmination of learning (p. 4). See Figure 1.  

 

In describing the “creativity, action, service” component, the IB Organization (2009) 

states that students develop IM and the will to take action; values are instilled to use skills to 

positively contribute to society (p. 6). This is a global citizenship fit for today’s world. 
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IB education promotes international mindedness (IM) and global citizenship. 

Hill (2012) outlined stages in the development of IM. In the early stage, it was focused on 

being able to have children continue their education while living abroad, progressing “to 

concepts of intercultural understanding, language learning and human rights, and in the late 20th 

century and 21st century to principles related to sustainable development, awareness of global 

issues, and international cooperation” (p. 245). The Universal House of Justice (1985) cites 

Shoghi Effendi, who said just before the outbreak of the Second World War that “the unity of 

family, of tribe, of city-state, and nation have been successively attempted and fully established 

[but that the anarchy associated with state sovereignty] is moving towards a climax. A world, 

growing to maturity, must abandon this” and recognize oneness (p. 13). Around this same time, 

researchers found that education can help develop IM in students. Campbell and Stover (1933) 

found that instruction had an impact on the “international and interracial attitudes” (p. 248). 

‘Abdu’l-Bahá (1982b) in his 1912 talk explained that all of the divine Manifestations, such as 

Moses, Krishna, Zoroaster, Buddha, Christ and Muḥammad (p. 346), “proclaimed the oneness of 

the world of humanity” (p. 154). ‘Abdu’l-Bahá stated that Bahá’u’lláh spoke of the oneness of 

humanity by announcing, “Ye are all the fruits of one tree, the leaves of one branch” (p. 266). 

Bahá’u’lláh (1988) spoke in the 19th century of global citizenship as we understand it today by 

declaring that “the earth is but one country, and mankind its citizens” (p. 167). 

Singh and Qi (2013) identify global citizenship as a concept similar to IM which is 

making its way into classrooms today (p. 30). Singh and Qi (2013) cite Açikalin, 2010, who said 

that a global citizen does not merely discuss issues (p. 30). People must acquire knowledge 

which benefits themselves and the rest of mankind, Bahá’u’lláh (1988) said, and avoid academic 

pursuits which “begin and end in words” (p. 169). I will investigate  how taking action informs 
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understanding later in Figure 4. Morais and Ogden (2011) found empirical support for measuring 

global citizenship according to global competence, sense of social responsibility, and global civic 

action and engagement (p. 445). Morais and Ogden's Global Citizenship Scale (GCS) is based on 

ideas from global citizenship research literature and a dozen related assessment tools and was 

refined through extensive collaboration (p. 452). One shortcoming of the GCS is that it relies on 

self-perceptions which means that “participants may consciously or unconsciously bias their 

answers”; another is that the GCS was operationalized by North Americans and is thus not 

necessarily a “universal or ready-to-use measurement scale”; it must be adapted according to the 

context in which it will be used (p. 461). When the GCS is adapted to a particular educational 

setting, it may inform teaching approaches, structure student activities and facilitate “experiences 

that target specific global citizenship learning outcomes” (p. 462). In relation to China, the GCS 

conception of civic engagement as speaking out against government, signing petitions, and 

involvement in demonstrations may not be politically sound. 

I have devised the International Mindedness Scale (IMS), an assessment tool suited to IB 

IM implementation in China. IMS categories of sense of personal responsibility, international 

competence and engagement are similar to those in the GCS, but the content is adapted to China 

and the format is more user-friendly. The IMS can be found in Appendix B. The IMS is 

interlaced with negative statements which are scored in the reverse, a method used in Hett’s 

Global-Mindedness Scale (cited in Hansen 2010, p. 107). The means to calculate IMS results are 

found in Appendix C. This concludes my introduction regarding IB, IM, and associated benefits 

for China. IB IM implementation is meritorious in so far as it serves social ends, and the tools for 

implementation are becoming available. This leads me to my research question. I investigate the 

strategies which best address the challenges faced when implementing IB IM in China. 
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What strategies best address the major challenges faced when implementing the 

International Baccalaureate (IB) international mindedness (IM) curriculum in China?  

My research question can be seen above and in Figure 2. This inquiry contributes to the 

field of education leadership by tying together research about IB implementation and IM to help 

guide the work of educators in China. It is significant to the IB Organization, Chinese schools 

interested in IB curriculum, and international educators interested in IM. I begin by presenting 

suggestions based on research to facilitate the implementation of IB IM curriculum in China. 

 

Research-Based Strategies to Address IB IM Implementation Challenges 

The goal of this research inquiry is to provide an overview of IB IM implementation 

specific to China and identify strategies which address specific challenges. The broad nature of 

my research question provides the flexibility to consider various aspects of IB implementation:  

1. Teacher development and engagement in curriculum and promotion of IB standards. 

2. Support of Chinese administration, including leadership style and communication. 

3. Student profile and ability to adopt a global worldview, given that they come from an 

elite community within China and face great pressure from parents and community. 

It will be beyond the scope of this research to analyze each of these aspects in extensive detail. 

Challenges considered begin with those faced by administrators and teachers, and then move on 

to consider Chinese students in their context. Strategies will be outlined to address the most 

significant concerns with the goal of facilitating the implementation of IB programmes in China. 
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Teacher capacity to facilitate the implementation of an IB program. 

Hayden and Thompson (2008) describe the international context well: the “training and 

retention of teachers with appropriate skills for the international school context” is a pressing 

concern (p. 79). Lee, Hallinger, and Walker (2012a) explain that turnover impedes “long-term 

planning and necessitates” frequent “teacher training and development in order to maintain 

programme coherence and continuity and fidelity” to IB principles (p. 294). Getchell (2010) 

found that teachers with greater experience and teachers over 40 responded better to IB research 

questions than their younger less experienced colleagues (p. 58). This brings us to our first 

strategy, which addresses a school’s ability to attract qualified teachers and retain them. 

Strategy 1: Teachers must be adequately and fairly remunerated. 

The profit-driven corporate nature of education in China often leaves teachers, whether 

international or local, feeling materially and psychologically undervalued. Turnover due to poor 

job conditions mean that staff in China will tend to be younger and less experienced, and less 

able to carry out IB implementation. Hayden and Thompson (2008) explain how international 

teacher salaries are typically higher in order to attract talent from abroad, but this may leave local 

teachers feeling undervalued and might not match with IB values of equality and respect (p. 56). 
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Salary and benefit packages, thus, must be adequate enough to attract competent staff from 

abroad and local teachers must be paid well-enough to demonstrate that they are valued, too. 

Teacher support goes beyond money and benefits, however. 

Strategy 2: Teachers must be professionally stimulated and supported. 

Teachers must be motivated and supported. They will not be motivated if they are not 

rewarded for effort and progress. Kouzes and Posner (2012) suggest that these rewards can be 

intrinsic, such as working toward a great elevating purpose and making a difference (p. 120), and 

extrinsic, such as experiencing positive emotion (p. 147) and words of encouragement (p. 204). 

As far as developing professional competency, teachers require the modeling that Bandura (1971) 

described as essential to learning (p. 3). Mayer (2010) found that teacher training and coaching 

are among the factors linked to successful IB implementation (p. 79). To coach others is to raise 

their competence, explain Kouzes and Posner (2012), which will lead to self-confidence and 

sustainable high performance (p. 264). Unfortunately, professional development (PD) is costly in 

China because local training is usually unavailable. The financial support required is often hard 

to come by given pervasive short-term profit-driven decision-making. One way to address this is 

to look at the short-term costs associated with such funding as long-term investments which will 

ultimately lead to profit. Another answer may be to seek out non-profit organizations. 

Next, teachers need to be supported in order to depart from traditional stand-and-deliver 

methods and move toward inquiry-based learning. Chinese “teachers are not always prepared or 

able to teach in a way that drives inquiry, critical thinking, creativity and open-mindedness,” said 

Robinson and Guan (2012); what is required is new pedagogy in order to move beyond a “focus 

on the memorization of knowledge [which bar] students from developing higher-order thinking 

skills that will be essential for their success in foreign colleges and universities” (p. 309). 
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Teachers should be challenged to improve, state Kouzes and Posner (2012), but need to 

have opportunities to gain mastery “one step at a time” (p. 168). In effect, this involves putting 

into practice Vygotsky’s (1978) concept of zone of proximal development (ZPD); what is 

possible with assistance today determines what will be possible tomorrow (p. 84). Teachers 

should have a chance to improve and experience success. Improving and tasting success is 

thrilling, whether achieved through reflection, reading or getting coaching (Kouzes & Posner, 

2012, p. 202). Teachers should also be welcome to use their professional judgement to try new 

things and customize their practice to their students as they see fit. Codringtong (2004) states that 

a quest for best practice may fail to recognize the value of diversity to address individual needs 

(p. 185). In describing the need to move away from leadership characterized by control toward 

transformational leadership, Roberts (2000) suggests that we recognize complex dynamics in our 

system (p. 415), and gain wisdom from reflection while keeping our desire for certainty in check 

(p. 417).That said, there may be patterns that work across subjects and classrooms which will 

help teachers introduce new themes such as IM into curriculum. 

Strategy 3: Teachers must be encouraged and assisted to go beyond textbooks. 

Lai, Shum, and Zhang (2014) shared a success story of a teacher who helped her Chinese 

colleagues overcome “resistance to the IB expectation of creative professionalism [and] deal 

with the challenges presented by non-textbook-driven teaching” (p. 85). Hallinger and Lee (2012) 

found that teachers who taught in more than one IB program in a given school assumed 

“responsibility for school-wide educational matters, [increased] staff knowledge of … programs, 

and also built important relationships with the staff and students”; the “interaction capitalized on 

the advantage of different specialties or expertise brought by colleagues” (p. 492). 
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According to the IB Organization (2015b), IB teachers must ensure that students engage 

in self-directed inquiry and construct their understanding based on information learned and 

through reflection on action (p. 68). Students may engage in action, inquiry and reflection (AIR) 

sequentially, but may also carry out these interconnected processes simultaneously. I present a 

model of AIR in Figure 4 to inspire teachers to think beyond traditional textbook-based teaching. 
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Strategy 4: Teachers must be assisted in order to introduce international mindedness. 

Lai, Shum, and Zhang (2014) found that IM “is not always given priority in lesson 

planning and instruction” in IB programmes because some teachers do not see it as relevant; 

other teachers introduce the topic superficially or otherwise inadequately (p. 81). They suggest 

support from management in terms of “time and resources, training” and accountability whilst 

reducing the competing emphasis on test performance (p. 82). Teachers must learn to “give up 

the authoritative role and be able to tolerate and accept different viewpoints from the students” (p. 

85). Lai, Shum, and Zhang (2014) also suggest “supporting schools and teachers to identify more 

appropriate models and pedagogies for their particular teaching contexts (p. 77). This may be a 

challenge in practice, given that the traditional teacher-centered delivery is deemed more 

efficient than student-centered pedagogy (p. 88). In line with Bandura’s work on modeling, Lai, 

Shum, and Zhang (2014) imply that teachers should see concrete examples of how IM can be 

integrated into curriculum (p. 88). 

Leiker (2000) speaks of “long, difficult conversations” as a means of helping teachers 

adopt new attitudes (p. 435). This will help teachers embrace new methods of teaching which 

foster IM. Leiker recognizes that reaching a greater level of understanding such as an 

appreciation of diversity and a global outlook sometimes require an uncomfortable discussion (p. 

436). In this process, the leader acts as facilitator, and the goal is to get all staff, from those in the 

cafeteria to the custodians on board (p. 437). On top a culture with appreciation for IM, an 

appreciation of inquiry-based learning should be fostered. 
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 Administrative capacity to oversee the implementation of an IB program. 

Codringtong (2004) aptly analyzes the corporate-world's influence on schools: the quest for 

accountability and the act of supervisor appraisal hinder staff from embracing the school’s “long-

term vision and direction”; put simply, top-down leadership is ineffective (p. 182; Wheatley, 

2010, p. 259). Kouzes and Posner (2012) cite dictatorial management as ineffective; this is “the 

paradox of power: you become more powerful when you give your power away” (p. 244). 

Hofstede (2001) found that Chinese leaders tend to be distant from those that they lead even 

though they function within a culture that is not individualistic (p. 52). This power distance 

means that Chinese leaders might not be eager to listen to those seen as lower in rank or class or 

embrace a new style of leadership. They are less likely to listen and more likely to be physically 

absent. In consequence, Chinese leaders may be disposed to resist individual efforts at change. I 

observed all of this to be the case during my decade in China. 

An emphasis on collaborative approaches to improvement may be the answer to the 

cultural tendency toward power distance on the one hand and collectivism on the other. Chinese 

leaders in the education field and those that work with them should be encouraged to consider 
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new leadership paradigms more befitting our day and age. I will model servant leadership. 

Recommended leadership styles which address cultural challenges also include Lee, Hallinger, 

and Walker’s (2012a) instructional (p. 293) and distributed leadership (2012b, p. 687). 

Strategy 1: Administrators should adopt the servant leadership paradigm. 

Exemplar of perfect conduct and leader of the Bahá’í Faith chose the title ‘Abdu’l-Bahá 

(1982a) meaning servant (p. 109). Servant leadership is gaining increasing attention in the field 

of educational leadership. Covey (2004) promoted servant leadership in an inspirational way, 

speaking of instilled moral authority and greatness through personal sacrifice (p. 299). Barbuto 

(2006) and Cerit (2009) found that servant leadership promotes effort and job satisfaction among 

teachers and raises their efficacy (p. 322; p. 616). In order to best help teachers improve their 

teaching practice, Schein (2011) suggests humble inquiry (p. 67). When supervisors give up their 

power position in order to really listen, they demonstrates that contributions are valued; this 

gives teachers the message that they are important and makes them more willing to listen and be 

influenced in turn (p. 44). According to Kouzes and Posner’s (2012) research, the best leaders 

help “bring out the talents in others” (p. 333). Wheatley (1999) describes the servant leader as 

one who empowers others by providing autonomy and positive expectations (p. 6). Kouzes and 

Posner (2012) call that real power; when people feel that they are in charge of their work, they 

will feel more responsible (p. 253), and gain in confidence and effectiveness (p. 247). Flynn, 

Smither and Walker (2016) suggest servant leadership as an ideal means to support and treat 

teachers well (p. 260). Administrators, be they Chinese or western, should take heed of servant 

leadership and try these new approaches. To promote cooperation and inclusion is simply more 

effective. 
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Strategy 2: Administrators should adopt a cooperative and inclusive approach. 

The administration and IB coordinator must keep Zepeda’s (2000) advice in mind that 

collegiality will be promoted if supervisors maintain a peer-peer relationship (p. 102). Kouzes 

and Posner (2011) echo this, citing research demonstrating that a friendly relationship with the 

supervisor contributes “significantly to healthy and productive workplaces” (p. 225). Listening to 

others, and sensitivity to what they are going through, builds mutual empathy, understanding and 

trust (p. 224). “When people believe that you have their interests at heart—that you care about 

them—they’re more likely to have your interests at heart as well” (p. 226). 

According to the IB Organization’s (2014b) summary of research, “teacher interactions 

with colleagues for sharing ideas and seeking feedback work better for student learning than the 

direct involvement of principals in teaching and instruction, such as regular classroom 

observation and inspection of student work” (p. 3). Kouzes and Posner (2011) echo this, 

suggesting that empowerment rather than supervision leads to effective collaboration (p. 242). 

Strategy 3: Administrators should distribute leadership and encourage collaboration. 

Hallinger and Lee (2012) found successful IB schools characterized by distributed 

leadership. They explain that distributed leadership implies multiple leaders who collaborate in 

concert, meaning co-perform, collectively perform, and coordinate, as they work 

interdependently toward a common understanding and shared goals (p. 482). They found that 

transition between IB programs assisted by (1) “subject vertical and horizontal articulation 

documents, (2) teachers teaching in more than one program, (3) collaboration between MYP and 

DP coordinators, and (4) collaboration between teachers of each program” (p. 491). 

Robinson and Guan (2012) describe cultural tension when “teachers and administrators 

are predominantly western and approach their work from a western perspective, while [other 
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personnel] are Chinese and approach their work from an eastern perspective [resulting in 

tensions] around misaligned definitions of quality, efficiency and priority” (p. 309). Robinson 

and Guan explain that deciding on which courses to offer and whether staff are trained and 

experienced enough to teach them is “complicated when school administrators do not have a 

deep understanding of the international curriculum they are considering, its cultural connotations 

and philosophy, nor the requirements for its implementation” (p. 310). To distribute leadership 

would be to empower western colleagues in the decision process, or at least to welcome their 

input and hear what they have to say so that decisions could be made with wisdom. This 

effectively establishes a partnership between administrators and teaching staff. 

Strategy 4: Administrators should foster partnerships and promote international ideals. 

Robinson and Guan (2012) suggest three types of “cross-cultural collaboration”: 

1. Partnership between international teachers familiar with the Chinese context and 

international organizations and Chinese educators in order to improve instruction 

and ease tensions while implementing an international curriculum. 

2. Partnership between the Chinese school and a North American school. 

3. Partnership between Chinese and western organizations (p. 310). 

These partnerships improve the international character of the Chinese school seeking to 

implement an IB curriculum. The school can reach out to other IB accredited schools in 

preparation for candidacy and will be connected with other IB schools upon accreditation. 
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Student capacity to undertake an IB program embracing international mindedness. 

According to the IB Organization (2014a), IB students “create a better and more peaceful 

world” through ethical decisions, through a sense of justice and respect for people’s rights, 

through an appreciation of cultures, values, and perspectives, through empathy and compassion, 

and through consideration (p. vii). Sriprakash, Singh, and Jing (2014) state that developing IM in 

IB learners is centered on an understanding of commonality, a sense of shared guardianship of 

the planet, and the fostering of “an active commitment to world peace and development” (p. 11). 

Lee, Hallinger, and Walker (2012a) quote one secondary school principal saying that Chinese 

students are much more concerned with marks and exams than IM goals, and that Asians may 

find inquiry and project-based learning unsettling (p. 298). IM and inquiry-based learning may 

require active promotion within a context that is not naturally conducive thereto. 

Strategy 1: Focus on internationalization rather than westernization. 

Robinson and Guan (2012) describe cultural tension wherein “the values and 

expectations of parents from eastern cultures are not in line with the values and expectations of 

parents from western cultures [from] how much homework students should be assigned each 

night, to more important issues of governance” (p. 309). We should not be too quick to judge 
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such cultural dispositions negatively. The factors which foster IM include intellectual equality, 

and respect for non-western knowledge and cultural knowledge (Morais & Ogden, 2011, p. 68; 

Sriprakash, Singh, & Jing 2014, p. 6). We would be wise to consider the advantages of Chinese 

perspectives when implementing international curriculum in China. 

The IB curriculum is supposed to be an international curriculum, state Hayden and 

Thompson (2008), both in scope and delivery (p. 34). If IB education is western, however, then 

curriculum may not be international in scope and may not adequately promote or welcome 

Chinese perspectives. Drake (2014) describes IB education as Eurocentric (p. 202). 

Predominantly western perspectives may leave non-westerners feeling excluded, and western 

individualism might impose a barrier to the development of IM. Zhang and McGrath (2009) 

suggest promoting intercultural understanding and internationalization rather than westernization 

(p. 186). To promote western ideals might widen the gap between the local elite enrolled in 

international education and their society, state Singh and Qi (2013), running contrary to IM (p. 3). 

Hayden and Thompson (2008) state that IB materials are available in Chinese and the 

program might even be taught in Chinese in the future (p. 34). Since it is not yet possible to teach 

the IB program entirely in Chinese, we should make Chinese-English dual-language goals clear 

to stakeholders as Fryer (2008) suggests in the meantime (p. 130). Sriprakash, Singh and Jing 

(2014) state that multilingualism fosters IM (p. 6). In other words, Chinese students can be 

encouraged to gain a deeper appreciation for Chinese language and culture as part of their IB 

education. I suggest that internationalization as opposed to westernization be the subject of 

further research inquiry. More effort needs to be put into the customization of IB curriculum to 

China by being inclusive of Chinese language and culture. I would love to be part of a team 

effort to include Chinese culture in IB curriculum and make delivery possible in Chinese. 
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Strategy 2: Include international mindedness in IB exams. 

Given that IM should be integrated across subjects, it should be included in exams across 

subjects. If this were to occur, then it would be much easier for exam-focused Chinese students 

to pay heed. Lai, Shum, and Zhang (2014) cited “student language proficiency as a major 

challenge” preventing teachers from being able to foster IM by discussing global events and 

social issues (p. 85). This problem is compounded for exam-driven Chinese students given that 

IM is not generally included in IB exams (p. 86). Lai, Shum, and Zhang (2014) suggest that IB 

teachers and administrators better understand the connections between IM and “IB curriculum 

and assessment” (p. 93). They found that it is possible to enhance perceptions that IM is 

compatible and relevant to IB curriculum. “Strategies included balancing educational approaches 

and curriculum demands, enhancing communication with the school community around 

international mindedness, and providing school-based on-site training and monitoring” (p. 77). 

One exception to this is the IB theory of knowledge (TOK) course which integrates IM. 

In their study of TOK, Bergeron and Rogers (2015) found that “TOK teachers believe the 

TOK course is essential in developing students into global citizens” (p. 39). Wright and Lee 

(2014a) explain that the credit value of TOK in comparison with other courses, however, is quite 

low. Students only gain three credits for TOK towards the 45 required for the IB diploma in 

comparison with the seven awarded for other core courses, leading some students to neglect 

TOK (p. 210). If TOK is marginalized, students may fail to develop the mental skills and 

character qualities described by the IB Organization (2009), because critical reflection and 

awareness of values. common views, and limitations in their own outlooks provides a 

“foundation for developing intercultural awareness and understanding” (p. 5). One way to 
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address neglect of TOK would be to increase its credit value. Another way to promote 

appreciation for IM would be to judge student successaccording to more than just test scores. 

Strategy 3: Evaluate program and student success by more than just test scores. 

The IB Organization (2012) upholds IM as an essential learning outcome of the IB 

Diploma Programme as can as can be seen from the logo in which it is accorded greater font size 

than any other sphere of learning (p. 3). Wright and Lee (2014b) describe how Asian students 

who pay relatively high student fees may be physically, culturally and socio-economically 

isolated from and out of touch with their own communities (p. 149). These students must be 

guided to connect with and understand their own wider community because, as the IB 

Organization (2009) states, IM “starts with self-awareness and encompasses” the individual, 

local, national and cultural setting and wider environment (p. 4). High-class students may be 

assisted to connect with their wider community through local service projects, and such 

engagement should be considered an important measure of their success. The IB Organization 

(2009) suggests that service develops care and empathy in students and that local projects are a 

precursor for global action (p. 4). At the local level they must develop the willingness to take 

action and the “skills and values needed to make a positive contribution to society” (p. 6). Then 

energy can be channelled into a service project as outlined in Figure 1. Through engagement, IB 

students gain new sensibilities. Test scores do not give a full picture of education's most 

important outcomes, Acedo (2012) explains, which should include “embracing international 

ideals, learning international languages, and attaining a comprehensive world view” (p. 236). 

I have found many Chinese students and parents surprised to hear that western 

universities do not just look at test scores when considering applicants. Western universities look 

for well-rounded individuals. I suggest bolstering the argument for going beyond test scores by 
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presenting convincing evidence such as what Harvard (2017) asks during its application process: 

“Will you contribute something to those around you? What sort of human being are you[?] How 

open are you to new ideas and people? What about your … concern for others[?]” Levin and 

Kelley (1994) did not find a strong connection between test scores and productivity (p. 98). 

When hiring employees, lead car manufacturing company Toyota devotes 90% of the time 

involved to other criteria such as commitment and ability to engage in teamwork (p. 99). In their 

summary of key research findings, the IB Organization (2015c) stated that students and parents 

across multiple countries, including China, found IM “highly relevant to students’ university 

trajectories and career aspirations” (p. 2). This should give us hope that awareness can be raised 

about the importance of IM. Test-scores demonstrating academic achievement are not the only 

important learning outcome for students, or the only factor determining success. Despite such 

arguments, Chinese parents may remain preoccupied with grades. Lai, Shum, and Zhang (2014) 

cite one teacher who called this incompatible with IB principles (p. 89).  

Strategy 4: Explain IB philosophy to all stakeholders and expect them to abide thereby. 

The IB Organization (2009) states that “the whole school community is expected to 

model the values and behaviours associated with education for intercultural understanding” (p. 4). 

In other words, parents should be included in this discourse, which can involve more than one-

way newsletters and website information postings. IB philosophy can become the subject of 

ongoing dialogue through online forums, emails, messaging and discussion groups. 

Drake (2004) found that critical analysis may be resisted in Chinese homes because 

Chinese parents consider it disrespectful when their children question them (p. 195). Robinson 

and Guan (2012) echo this thought, saying that “critical thinking and open-mindedness … are 

not always appreciated and to some extent not tolerated in China” (p. 309). If parents are assisted 
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to understand and appreciate critical-mindedness, they may be able to support, rather than hinder, 

their IB program children. Parents should be invited to study groups which involve inclusive 

engaging role-plays to demonstrate new behaviors, and two-way communication should be used 

through the discussion to ensure that these culturally-challenging new concepts are understood. 

If parents hear a consistent message from a variety of sources and through different 

mediums, they are more likely to be reached and it will be possible for their conceptions to 

change. It needs to be declared by principals, echoed by teachers and reinforced by Chinese 

advisors. It needs to be seen in formal power-point presentations and again in emails and Wechat 

messages. Once the message is clear, it will be fair for us to expect parents to abide thereby. 

This concludes my presentation of strategies based on research literature which will help 

overcome the challenges faced when implementing IB IM in China. Knowing how problems can 

be prevented and addressed will be essential to this undertaking. I will now describe my current 

and upcoming opportunities to implement IB IM in China. 
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Statement of Opportunity for Developing an IB Program in China 

 This year, I was presented with the opportunity to develop the IB program at my new 

school in Kunming. As a teacher-leader, I can help facilitate the school’s preparation for IB 

implementation. School staff come together every week to engage in professional discussions. 

Teachers feel free to share ideas and this will make it possible to discuss and eventually engage 

in a new system such as IB and engage in conversations fostering IM. The principal does not 

speak much English, but several staff members, myself included, are fluent in Chinese and 

English and able to act as translators. The school spans grades 2-12. This makes it possible to 

implement the IB Primary Years Programme (PYP), the Middle Years Programme (MYP), or the 

Diploma Programme (DP). Should my school proceed to candidacy I may become an IB 

coordinator. According to the IB Organization (2015a), an IB coordinator is responsible for 

maintaining contact with the assigned IB consultant about how the school is doing and is 

considered a reference at the school regarding IB (p. 3). Success with this undertaking may be 

shared with similarly interested Chinese schools who seek to adopt an internationally accredited 

system. I have the ability to collaborate with the teachers and administrators in my current school, 

as well as those in other schools in our city and around China. Whether an IB program is 

implemented or not, I and like-minded teachers can still implement IM in our own classrooms on 

an individual basis or in the form of curricular adaptations made by teaching teams. 

My new school is just a few years old and lacks the experience of many IB candidate 

institutions. This youthfulness could lend the school an ability to change and adapt to the 

requirements of IB. To illustrate one change required of administrators, teachers and parents, IM 

needs to be embraced, not only as a core learning outcome, but as a way of thinking that must 

permeate all instruction and interaction. Students will become world-embracing citizens thereby. 
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Change Management Plan 

Wheatley (2010) stated that change cannot be externally imposed (p. 194; p. 203). Collins 

(2001) qualified such change as temporary at best (p. 215). We must begin by identifying what 

the group is passionate about (Collins, 2001, p. 96; Kouzes and Posner, 2012, p. 138; Wheatley, 

2010, p. 200), what is meaningful and worth aspiring for (Wheatley, 2010, p. 204; Kouzes and 

Posner, 2012, p. 131). An organization moves forward from there, explains Collins (2001), by 

preserving core values and purpose while tweaking goals, strategies, and practices (p. 196). 

If, through discussion, I determine that my school’s teachers and administrators are indeed 

interested in IB education, then it will be possible to proceed to IB professional development, 

which is the first stage in the accreditation process as outlined by Hayden and Thompson (2008); 

stage two involves “a trial implementation period of at least 12 months [and stage three] an 

authorization visit, where a judgement is made about the extent to which the school is suitably 

prepared to offer the programme” (p. 72). Once the decision to change is agreed upon, Schein 

(2009) suggests supporting the learning through training and involvement (p. 115); training can 

include informal groups, coaches who model and provide feedback and the school structure may 

need to be aligned with the change (p. 116). According to Schein (2010), people must be 

motivated to change, and must internalize what they have learned (p. 300). It is possible to get 

everyone on board when they feel that they need to change in order to continue in the 

organization (Schein, 2009, p. 114; Schein, 2010, p. 303; Wheatley, 2010, p. 198). 

Collins (2001) describes the steady build-up of momentum before great achievement; “good-

to-great transformations never happened in one fell swoop” but instead resembled relentlessly 

turning a flywheel in the same direction (p. 14). Change begins with ideas that are promoted 

through conversation. To be sustained, change requires AIR; we must reflect on action. 
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Action Research Plan 

China is a welcome field for action research. Hughes and Yuan (2005) state that “learning 

from the masses [is] entrenched in Chinese culture and intellectual life” (p. 384). According to 

China's Open Door policy, McNiff and Whitehead (2006) explain, “foreigners are invited to 

provide support in developing new ideas and practices” (p. 114).  Reading Hughes and Yuan, the 

challenge in carrying out action research in China seems to be sustainability rather than policy. 

Laidlaw is an example of a successful action researcher in China (Hughes & Yuan, 2005, p. 397; 

McNiff & Whitehead, 2006, p. 119). In Laidlaw and Fengjun’s (n.d.) guide on action research in 

China, collaboration with colleagues is emphasized. Hughes and Yuan (2005) explain that 

“doing action research with people develops sustainability more effectively than telling them 

how to do it” (p. 397). I will connect with colleagues with whom I can collaborate. I will create a 

PowerPoint presentation about IM in Chinese and English which I will deliver at our school, at 

the local teacher’s college, and at other interested schools. I will study IB material in groups. IB 

material available in both Chinese and English are listed in Appendix D. 

Epstein et al. (2009) suggest that action plans be made annually with clearly delineated 

desired results, specific activities to be implemented according to a timeline and measures to 

assess progress; with consideration of preparation, funding and people required (p. 22). It is also 

important to keep in mind Epstein et al.’s (2009) note that successful implementation is more 

likely to happen as a result of incremental progress in cycles of planning, action, evaluation and 

improvement (p. 24). I would like to make these plans in concert with our administrators and 

leadership team. If the IB Diploma Programme is not implemented at my current school, another 

system may be selected such as Advanced Placement. In such case, IB PYP or MYP might still 

be possible, or IM can be implemented by teaching teams or by individual teachers. 
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Conclusion 

The broad nature of my research question, what strategies best address the major challenges 

faced when implementing IB IM curriculum in China, means that this inquiry will be of interest 

to most people with an interest in IB curriculum, IM, or international education. Several 

strategies and subtopics lack the depth that would be possible if they were the subject of focus. 

This research inquiry is weak because it does not contribute new statistical data. I learned 

while trying to publish an article about “appreciative inquiry and synergenesis” (Blois, 2015) in 

the Journal of Applied Behavioral Science that many journals do not have space for “critical 

inquiry or comment on previously published manuscripts” (JABS editor, 2015, personal 

communication). This research inquiry about IB implementation strategies would be 

strengthened through data collection and experience gained by carrying out an action plan. 

I would like to contact other schools in China who have successfully implemented IB and 

learn from their success. I would also like to connect with schools beginning the process of IB 

program implementation. Interviews will help gather qualitative data and questions would be 

sent to staff members to collect quantitative data. Questions may be asked such as, 

 What strategies did you or your school use to facilitate implementation of IB IM? 

 How did you manage to work through challenges during implementation of IB IM? 

 Do you have any stories or examples of successfully integrating IM into IB curriculum? 

Whether my school implements IB or not, I will continue to adapt curriculum to China in 

light of Chinese language and culture. I would like to act as facilitator for, or at least help, other 

schools who are interested in pursuing the implementation of IB IM. I hope to work toward 

developing a program to share IB principles such as IM with the wider sector of Chinese 

educators that the entire Chinese education system and Chinese nation may benefit thereby. 
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Appendix A – Peace Promotion Argument for the Importance of an IB Education 

There is Threat of Mass-Destruction in our Present Day and Age 

Betts (1998), director of U.S. national security studies, states that the probability that 

weapons of mass destruction (WMD) “will be used is growing” and that biological weapons are 

the greatest concern (p. 27). Though “banned by the 1972 Biological Weapons Convention” (p. 

30), they are easier to get than nuclear weapons and match their destructive power; one airplane 

loaded with just “100 kilograms of anthrax spores” could easily kill a few million people (p. 32). 

Regarding nuclear weapons, the “1968 Nuclear Nonproliferation Treaty” signed by major 

countries will not likely be followed by the “problem countries that want to obtain WMD”, nor 

does it address loose nukes (p. 35). Jarvis (1993) states that conflict can spiral (p. 244), and 

“whenever violence is set in motion, no one can be sure where it will end up” (p. 246). The result 

“could be mutual suicide” due to the fact that confrontation can escalate to a nuclear war (p. 247).  

In describing the mutual assured destruction (MAD) strategy at play during the cold-war, 

Dahl (2007) explains that there were fifty thousand nuclear weapons between the United States 

and Soviet Union with the “explosive power of several tons of TNT for every man, woman and 

child on the face of the earth”; there was about twenty-five American submarines deployed 

during the peak of the Cold War, each with “three times the explosive power of all the bombs 

dropped during the Second World War” (p. 116). Scientists speculated that the release of such 

destructive power might result in a nuclear winter ending all life on earth (p. 117). 

War Cannot be Prevented in Other Ways, such as Arms Control 

“It is doubtful that arms control could succeed,” explains Jervis (1993); though 

“eliminating extreme crisis” is in everyone’s best interest, there is always “some chance that 
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events could get out of control once violence is employed”; statesmen, for example, can choose 

to “take bolder actions during a crisis in order to produce the desired level of danger” (p. 248). 

To seek security through an increase in armaments, on the other hand, may be “perceived 

as threatening and lead to counteractions and conflict spirals that are difficult to reverse”, said 

Levy (1998, p. 145). The perception of great external threat, Levy and Thompson (2010) 

explained, increases the “likelihood of conflict spirals and escalating conflict” (p. 141). 

Nor is a defense system an adequate means of seeking security. The US Congressional 

Budget Office admitted that a 60 billion dollar “ballistic missile defense system” would not 

prevent low-tech means of nuclear delivery, such as by ship (cited in Betts, 1998, p. 36). 

“Banning nuclear weapons, prohibiting the use of poison gases, or outlawing germ warfare will 

not remove the root causes of war,” stated the Universal House of Justice (1985); such measures, 

though practical, remain superficial because people can devise other ways to wage war (p. 6). 

We Should Overcome Root Causes of War such as Animosity and Look Beyond Patriotism 

Blimes (2006) summarizes various theories regarding ethnic animosities concluding that 

animosities give rise to conflict, and conflict gives rise to animosity (p. 537). Blagojevic (2009) 

found that animosity is one of the factors which can trigger violent conflict (p. 5). Ohlson (2008) 

states that grievances provide a reason to instigate wars (p. 134) and that antagonism is a 

precondition for war (p. 137). Lindemann (2010) found that the “grudge-vengeance-grudge-

retaliation [cycle] nourishes a large number of contemporary conflicts” (p. 4). Perceived hostility, 

stated Levy (1983), may incite a pre-emptive strike (p. 99). Levy and Thompson (2010) 

explained that perceived hostility leads to spiralling conflict (p. 144). Another problem 

associated with modern warfare, Dahl (2007) adds, is that advanced technology requires critical 

decisions be made in very short order with potentially catastrophic consequences (p. 124). 
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Given that it is so difficult to prevent an angry group from lashing out, Betts (1998) 

recommends that we address negative intentions (p. 40) and be wary of ire (p. 41). One source of 

potentially negative us and them mentality is patriotism. Tolstoy (1894) defined patriotism as “a 

preference shown to one’s own state or nation” (p. 22). Tolstoy called patriotism “immoral 

because it inevitably leads every man who experiences the feeling to try to obtain advantages for 

his own state and nation at the expense of other states and nations” (p. 22). Tolstoy (1896) 

blamed patriotism for violence between people (p. 26), and called war the “inevitable 

consequence of patriotism” (p. 1). Nathanson (1989) argued against Tolstoy in favour of 

patriotism, but admitted that it must be moderate and bounded by “the requirements of universal 

morality” (p. 551). This is in line with the Universal House of Justice’s (1985) statement that, 

“unbridled nationalism, as distinguished from a sane and legitimate patriotism, must give way to 

a wider loyalty, to the love of humanity" (p. 8). This is the essence of IM, and morality today. 

Modern-day universal morality is defined by Tolstoy’s (1894) call for “solidarity and 

brotherhood of the nations (p. 30) and Bahá’u’lláh’s advice that humanity adopt a world-

embracing vision (p. 87). The concept of universal brotherhood is not new or foreign to China. It 

is rooted in Confucius’ declaration that all men in the four seas are brothers (Legge, 1893, 12:5). 

Confucius thus advised one prince, ‘Destroy your army, and invest the wasted money 

enlightening your people and improving the agriculture, then the tribe you wish to conquer will 

submit to you without war’ (cited in Tolstoy, 1896, p. 5). IB education should be increasingly 

appreciated in China because it addresses our current world situation by promoting peace and 

global values. In the words of the IB Organization (2009), “intercultural understanding and 

cooperation have never been more important” (p. 4). 
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Appendix B – Advantages and Overview of IB Implementation 
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Appendix C – International Mindedness Scale (IMS) 

 

Fill in each of the questionnaire statements with a number from 1-5 using the Likert scale: 

1 – strongly agree 2  – agree 3  – unsure or neutral   4 – disagree  5  – strongly disagree 

 

1. It is ok for rich people to get richer at the expense of the poor.             

2. It is important that people give back to society and the environment.            

3. It is sometimes ok to steal, rob, or cheat others to meet our basic needs.          

4. It is ok for companies to profit at the cost of others, such as by pollution.           

5. It is fine for some people to be very rich while other people are quite poor.          

6. I feel bad when I see other people that are hurt or sad.              

7. I have considered how a homeless or hungry person must feel.             

8. I eagerly volunteer time and energy to help people outside my family.            

9. I do not need to help people who are suffering in other parts of the world.          

10. I willingly give food or money to people outside my family who need help.           

11. I feel personally responsible for some of the world’s problems.             

12. Eating a meat-heavy diet is fine because it is tasty and rich in protein.            

13. I feel unsatisfied living comfortably while other people in the world suffer.          

14. Driving gasoline-powered cars is good because they are fast and work well.          

15. I enjoy nurturing the environment through service activities like tree planting.           

16. I have a good sense about what causes environmental problems.            

17. I have a good sense of what causes conflicts between different peoples.           

18. There is not much I can do to improve the relationship between peoples.           
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19. I get along well with international people holding diverse points of view.           

20. I have a good sense about how I can help address environmental problems.           

21. I change how I behave to better suit people from different cultures.            

22. I can communicate in other languages to better suit international people.           

23. I am happy to work with people from other cultures who think differently.           

24. I consider people’s culture before deciding what to say and how I will say it.          

25. I wait for people from other cultures to make the effort to understand me first.           

26. I follow the news about local and international social problems.            

27. I am able to share my thoughts about global problems with others.            

28. I understand how my country is interconnected with other countries.            

29. I follow world news just through sources originating from my country.           

30. I follow the news about local and international environmental problems.           

31. I actively help address the environmental crisis as part of a group.            

32. I often work with others to help solve other international problems.            

33. I like solving local problems as part of an international organization.            

34. Enough help is needed locally that there is no need to help those abroad.           

35. I regularly donate money to an international cause or charitable organization.           

36. I regularly discuss global problems at formal and informal gatherings.            

37. I help people understand how what we do will impact future generations.           

38. I will buy at higher cost from a company that cares for people and places.           

39. I will buy lower costing products instead of locally grown or made products.          

40. There is not much I can do to make much of an impact on people or the world.          
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附录 C –国际意识测量表(IMS) 

请按程度用李克特五分采量表来填写问卷报表:  

1 – 非常赞同      2 – 同意 3 – 不确定或中立      4 – 不同意     5 – 强烈反对 

1。富人可以以牺牲穷人的利益为代价让自己更富有。          

2。重要的是: 人们回报社会和保护环境。             

3。有时通过偷、抢、欺诈以满足我们的基本需求是可以的。         

4。公司可以以牺牲他人的利益为代价赚取利益, 如造成污染。         

5。贫富悬殊是可以的。               

6。当我看到别人受伤或伤心时, 我感到难过。            

7。我设身处地想过无家可归和饥肠辘辘是什么感觉。          

8。除了帮助和关心我的家人以外, 我也热切地奉献时间和精力 

来帮助他人。                 

9。我不需要帮助世界上其他地方受苦的人。            

10。除了我的家人外,我也愿意给其他需要帮助的人分享食物或捐款。  

11。我觉得自己对世界上的一些问题负有责任。           

12。我觉得平常饮食多吃肉很好, 因为肉类好吃并富含蛋白质。         

13。自己生活舒适而他人深陷疾苦令我感到苦恼。           

14。驾驶汽油动力汽车很好, 因为它们速度快, 方便驾驶。          

15。我喜欢通过植树等服务来养护环境。             

16。我很清楚导致环境问题的原因。             

17。我很清楚导致不同种族之间矛盾冲突的原因。           

18。我为改善不同种族之间的关系做不了太多。           
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19。我和持有不同观点的世界各地的朋友相处融洽。           

20。我很清楚应该怎样去解决环境问题。             

21。在跟世界各地的朋友相处时, 我入乡随俗。            

22。我会讲其它语言, 这样我可以更好的和世界各地的朋友交流。        

23。我很高兴与其他有不同文化和想法的人一起工作。          

24。在决定说什么和如何说之前, 我考虑对方的文化背景。          

25。与不同文化背景的人交流时, 我等待他们首先理解我的意思。        

26。我关注有关国内和国际社会问题的新闻。            

27。我能与他人分享我对全球问题的看法。            

28。我明白我的国家与其他国家如何相处的关系。           

29。我对国际新闻的了解仅仅来源于国内的新闻报道。          

30。我关注有关国内和国际环境问题的新闻。            

31。作为团体成员之一,我积极发言引起人们对环境危机问题的关注。  

32。我经常和他人一起帮助解决其他国际问题。           

33。我喜欢作为国际组织的一部分来解决国内问题。           

34。国内需要帮助的人已经够多了, 所以不必去帮助国外的人。         

35。我经常捐钱给一个国际性的事业或慈善组织。           

36。我经常在正式和非正式聚会上讨论全球性问题。           

37。我帮助人们理解我们所做的事情将如何影响后代。          

38。我宁愿在一家价格更高却以人和环境的利益为本的公司采购。      

39。购买成本最低的产品比购买当地生产或制造的产品更重要。         

40。我做不了太多影响人们或世界的事。             
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Appendix D – International Mindedness Scale (IMS) Scoring Guide 

This guide can be used to calculate International Mindedness Scale (IMS) results. 

Note: To calculate reverse scores, when the respondent inscribes a 1, add 5, and vice versa. 

When the respondent inscribes a 2, add 4, and vice versa. A score of 3 is not changed. 

Multiply each category by 4 to get the individual’s percent score rating for each category. 

For example, if the respondent scored 15/25, their percent score for that category is 60%. 

 

Sense of Personal Responsibility: Sense of International Justice   /25 

Add the responses to questions 1–5 together. Reverse score question 2.  

Sense of Personal Responsibility: Sense of Altruism, Sense of Empathy  /25 

Add the responses to questions 6–10 together. Reverse score questions 6, 7, 8, 10. 

Sense of Personal Responsibility: Sense of Global Interconnectedness  /25 

Add the responses to questions 11–15 together. Reverse score questions 11, 13, 15. 

International Competence: Self-Awareness     /25 

Add the responses to questions 16–20 together. Reverse score questions 16–19. 

International Competence: Intercultural Communication   /25 

Add the responses to questions 21–25 together. Reverse score questions 21–24. 

International Competence: International Knowledge    /25 

Add the responses to questions 26–30 together. Reverse score questions 26, 27, 28, 30. 

International Engagement: Participation in Organizations and Projects /25 

Add the responses to questions 31–35 together. Reverse score questions 31–33, 35. 

International Engagement: Voice for Change and Activism   /25 

Add the responses to questions 36–40 together. Reverse score questions 36–38. 
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附录 D –国际意识测量表(IMS)评分指南 

本指南可用于计算国际意识调查表(IMS)的结果。注:反向评分计算方法是, 当

答案是 1时, 评分为 5, 反之同理;当答案是 2时, 评分为 4, 反之同理;当答案是

3时, 评分也是 3, 不变。把每类问题的得分乘以 4, 得出的结果就是调研者个

人在每类问题的百分比评分。例如, 如果某调研者在某类问题的得 15分, 那

他在那类问题的百分比得分是 60%。 

个人责任感: 国际正义感       / 25 

把 1–5题的答案数字加在一起。用反向评分方法计算第 2题。 

个人责任感: 利他意识, 同理心      / 25 

把 6–10题的答案数字加在一起。用反向评分方法计算第 6、7、8、10题。 

个人责任感: 全球互联感       / 25 

把 11–15题的答案数字加在一起。用反向评分方法计算第 11、13、15题。 

国际能力: 自我意识        / 25 

把 16–20题的答案数字加在一起。用反向评分方法计算第 11、13、15题。 

国际能力: 跨文化交际        / 25 

把 21–25题的答案数字加在一起。用反向评分方法计算第 21–24题。 

国际能力: 国际知识        / 25 

把 26–30题的答案数字加在一起。用反向评分方法计算第 26、27、28、30题。 

国际参与: 参与组织和项目       / 25 

把 31–35题的答案数字加在一起。用反向评分方法计算第 31–33、35题。 

国际参与: 求变之声和行动力       / 25 

把 36–40题的答案数字加在一起。用反向评分方法计算第 36–38题。 
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Appendix E – List of IB Materials Available in Chinese and English 

1) A global learning story about responsible action:  

一个关于负责任行动的全球性学习故事 (IB Organization, n.d.-a). 

2) A learning story about how a school’s language policy supports multilingualism in a 

culturally diverse community: 学校的语言政策如何支持多元文化社区中多语学

习的故事 (IB Organization, n.d.-c). 

3) Involving parents in the maintenance and development of students’ mother tongues: 

让家长们参与进来保持和发展学生的母语 (IB Organization, n.d.-d). 

4) Language and learning in IB programmes:  

国际文凭项目中的语言与学习(IB Organization, 2011). 

5) Programme standards and practices: 项目的标准与实施要求 (IB Organization, 2014a). 

6) Meeting student learning diversity in the classroom:  

在课堂上满足学生学习多样化的需要(IB Organization, 2013a). 

7) The role of librarians in multilingual learning communities: 

图书管理员在多语学习社区中的角色 (IB Organization, n.d.-e). 

8) What is an IB education: 什么是国际文凭教育 (IB Organization, 2013b) 
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Appendix F – Permission to Use AtKisson’s Pyramid in Figure 1 

 

 


